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Hudson primary School 

Special Educational Needs and Disability (SEND) Policy 

1. Introduction 

At Hudson Primary School, we are committed to ensuring that every child is known, understood, 

supported and able to experience excellence. 

We recognise that children and young people have different strengths, needs, interests and ways of 

learning. Some children may require additional or different provision to enable them to access 

education and make progress. 

Hudson is an inclusive mainstream primary school with specialist Autism Resourced Provision. We aim 

to provide high-quality, ambitious education for all pupils, while ensuring that children with special 

educational needs and/or disabilities (SEND) receive appropriate support, reasonable adjustments 

and specialist provision where required. 

We adopt a whole-school approach to SEND. All teachers are teachers of pupils with SEND, and 

responsibility for SEND provision rests with the whole school community, including the governing 

body, Headteacher, SENDCO, teachers, support staff and wider professionals. 

Our approach is informed by the Special Educational Needs and Disability Code of Practice: 0 to 

25 years, the Children and Families Act 2014, the Equality Act 2010 and other relevant statutory 

guidance. 

2. Definition of Special Educational Needs 

The Children and Families Act 2014 defines special educational needs as follows: 

A child or young person has special educational needs if they have a learning difficulty or disability 

which calls for special educational provision to be made for them. 

A child of compulsory school age or a young person has a learning difficulty or disability if they: 

• have a significantly greater difficulty in learning than the majority of others of the same age; 

or 

• have a disability which prevents or hinders them from making use of educational facilities of a 

kind generally provided for others of the same age in mainstream schools. 

A child under compulsory school age has special educational needs if they fall within this definition or 

would do so if special educational provision were not made for them. 

A child should not be regarded as having a learning difficulty solely because the language or form of 

language used at home is different from the language in which they are taught. 

SEND is broader than diagnosis. A child does not need a medical diagnosis in order to receive support 

for special educational needs. 
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3. Our aims 

At Hudson Primary School, we aim to: 

• provide an ambitious, broad and balanced curriculum for every pupil; 

• identify additional needs as early as possible; 

• understand each child's strengths, interests, needs and barriers to learning; 

• provide high-quality teaching for all pupils; 

• make reasonable adjustments where required; 

• provide additional or different provision where this is necessary; 

• use a graduated approach to identify, plan, deliver and review support; 

• involve children and their parents/carers in decisions about SEND provision; 

• work collaboratively with relevant external professionals and agencies; 

• develop pupils' communication, independence, confidence and self-advocacy; 

• ensure pupils with SEND can participate meaningfully in the wider life of school; 

• prepare pupils for successful transitions and future life; 

• use resources responsibly and according to individual need; 

• monitor the impact of SEND provision on progress, participation and wellbeing; and 

• ensure that pupils with SEND are treated fairly, with dignity and respect. 

Our approach reflects Hudson's commitment to ensuring that everyone experiences excellence. 

4. Identifying children with SEND 

Children may have SEND from birth, from their early years or may develop additional needs during 

their time at school. 

Identification may be informed by: 

• information from parents/carers; 

• information from a previous school or early years setting; 

• teacher observations; 

• assessment and progress information; 

• a child expressing concerns about their own learning or wellbeing; 

• difficulties with communication and interaction; 

• difficulties with cognition and learning; 

• social, emotional or mental health needs; 

• sensory or physical needs; 

• persistent barriers to accessing learning; 

• the impact of a disability on participation; 

• information from relevant external professionals; or 

• a combination of these factors. 

The school will consider the whole child rather than relying on a single test, assessment, diagnosis or 

identified condition. 

Not all children who experience difficulties with learning or behaviour will have SEND. Equally, a child 

may have SEND even where their attainment is broadly in line with age-related expectations. 
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5. The four broad areas of SEND 

In accordance with the SEND Code of Practice, we consider needs within four broad areas: 

Communication and interaction 

This may include difficulties with: 

• speech, language and communication; 

• understanding and expressing language; 

• social communication; 

• interaction with others; and 

• autism. 

Cognition and learning 

This may include: 

• specific learning difficulties; 

• difficulties with literacy or numeracy; 

• moderate learning difficulties; 

• significant learning difficulties; and 

• difficulties associated with processing, memory or executive functioning. 

Social, emotional and mental health 

This may include difficulties affecting: 

• emotional regulation; 

• relationships; 

• confidence and self-esteem; 

• engagement with learning; 

• anxiety or emotional wellbeing; and 

• behaviour where there is an underlying special educational need. 

Behaviour itself is not automatically an indicator of SEND. Where behaviour presents a barrier to 

learning, the school seeks to understand the underlying need and appropriate response. 

Sensory and/or physical needs 

This may include: 

• hearing impairment; 

• visual impairment; 

• physical disability; 

• sensory processing differences; and 

• medical or physical needs which affect access to education. 

Children may have needs across more than one area. 
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6. High-quality teaching for all 

High-quality teaching is the foundation of our SEND provision. 

Teachers remain responsible and accountable for the learning and progress of every pupil in their 

class, including pupils receiving additional support. 

Teachers use a range of approaches to reduce barriers to learning, which may include: 

• clear explanations and modelling; 

• scaffolding; 

• visual supports; 

• repetition and overlearning; 

• structured routines; 

• adapted resources; 

• carefully considered seating and learning environments; 

• explicit vocabulary teaching; 

• opportunities for rehearsal and retrieval; 

• chunking and sequencing; 

• alternative ways of recording or demonstrating learning; 

• reasonable adjustments; 

• targeted adult support; and 

• appropriate use of technology and specialist resources. 

Teaching is adapted according to individual need while maintaining high expectations. 

Teaching assistants and other support staff may provide additional support, but this does not replace 

the teacher's responsibility for planning, teaching and assessing pupils. 

7. The graduated approach 

Where a pupil is identified as potentially having SEND, Hudson uses an Assess, Plan, Do, Review 

approach. 

The purpose of the graduated approach is to ensure that support is proportionate, purposeful and 

responsive to the individual pupil. 

Assess 

The school gathers information about: 

• the pupil's strengths and interests; 

• their current attainment and progress; 

• their learning profile; 

• barriers to learning and participation; 

• communication and interaction; 

• social and emotional wellbeing; 

• sensory and physical needs; 

• information from parents/carers and the pupil; 
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• previous provision and its impact; and 

• relevant professional advice. 

Plan 

Where additional provision is required, the school identifies: 

• the outcomes we are working towards; 

• the provision or adaptations required; 

• who will deliver the support; 

• how frequently it will take place; 

• how progress and impact will be monitored; and 

• when the provision will be reviewed. 

Parents/carers and pupils are involved in planning wherever appropriate. 

Do 

The agreed provision is implemented. 

This may include: 

• adaptations within classroom teaching; 

• targeted intervention; 

• individual or small-group support; 

• communication support; 

• pastoral or emotional regulation support; 

• specialist equipment; 

• sensory approaches; 

• reasonable adjustments; 

• specialist teaching or advice; or 

• support from external professionals. 

Review 

The impact of provision is reviewed regularly. 

The school considers: 

• progress towards identified outcomes; 

• the impact of the provision; 

• pupil and parent/carer views; 

• staff observations; 

• relevant assessment information; and 

• advice from external professionals where appropriate. 

Provision may be increased, reduced, adapted or discontinued according to the evidence of need and 

impact. 
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Pupils may move between different levels of support. The graduated approach is not a fixed linear 

sequence. 

8. SEND Support 

Where a pupil requires provision that is additional to or different from that normally available 

through high-quality teaching, they may receive SEN Support. 

The level and type of support will depend on the individual pupil. 

Support may include: 

• targeted classroom adaptations; 

• additional teaching; 

• targeted intervention; 

• communication support; 

• emotional regulation or pastoral support; 

• sensory support; 

• specialist resources; 

• reasonable adjustments; 

• advice from external professionals; and 

• individualised approaches to accessing the curriculum. 

The school will not use a diagnosis as a prerequisite for providing appropriate support. 

9. External agencies and specialist advice 

Where appropriate, Hudson works with external professionals to better understand and support 

pupils' needs. 

This may include services such as: 

• Sefton SEND and inclusion services; 

• Educational Psychology; 

• Speech and Language Therapy; 

• Occupational Therapy; 

• Physiotherapy; 

• Community Paediatrics; 

• Child and Adolescent Mental Health Services; 

• Hearing and Visual Impairment services; 

• specialist autism services; 

• school nursing and health professionals; 

• social care; 

• attendance and family support services; and 

• other specialist services relevant to an individual child. 

The involvement of an external professional does not, by itself, mean that a child has SEND. 
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Where external advice is required, the school will discuss this with parents/carers and follow the 

relevant referral, information-sharing and consent processes. 

10. Education, Health and Care Plans 

Some pupils with significant or complex special educational needs may have an Education, Health and 

Care Plan (EHCP). 

An EHCP identifies a child's special educational needs and the provision required to meet those needs 

across education, health and care where relevant. 

Where a pupil has an EHCP, Hudson will: 

• deliver the special educational provision specified in the plan; 

• monitor progress towards identified outcomes; 

• work with parents/carers and the pupil; 

• liaise with relevant professionals; 

• contribute to statutory reviews; 

• consider appropriate reasonable adjustments; 

• maintain appropriate records; and 

• work with Sefton Council and other agencies where changes to provision or resources are 

required. 

The school will contribute evidence to statutory assessment and review processes as required. 

11. Autism Resourced Provision 

Hudson Primary School includes specialist Autism Resourced Provision within our mainstream school. 

The provision is designed for pupils whose EHCP identifies autism as their primary area of need and 

who have been allocated a place through Sefton Council's SEND processes. 

Our specialist provision forms part of the wider Hudson community. 

Pupils receive specialist support according to their individual needs while being supported to 

participate in the wider life of the school where appropriate. 

Further information is available in Hudson's Autism Resourced Provision information and SEND 

Information Report. 

12. Inclusion and participation 

We are committed to ensuring that pupils with SEND are active members of our school community. 

We consider access to: 

• the curriculum; 

• assemblies; 

• clubs; 

• enrichment; 
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• educational visits; 

• residential experiences; 

• sporting opportunities; 

• performances; 

• leadership opportunities; 

• lunchtime activities; and 

• wider school events. 

Where barriers are identified, the school considers reasonable adjustments, appropriate staffing, 

adaptations and individual support. 

Provision will be based on the pupil's individual needs and the specific activity or environment. 

13. Pupil voice 

Children and young people should be involved in decisions about their education and support wherever 

possible. 

Hudson seeks to understand pupils' views through: 

• conversations with trusted adults; 

• pupil voice activities; 

• SEND reviews; 

• individual meetings; 

• classroom observations; 

• discussions about strengths and interests; 

• feedback about provision; and 

• age- and developmentally appropriate approaches to decision-making. 

We aim to develop pupils' confidence, independence and ability to understand and communicate their 

own needs. 

14. Partnership with parents and carers 

We recognise parents and carers as important partners in understanding and supporting their child. 

Parents and carers may contribute through: 

• meetings with class teachers; 

• parents' evenings; 

• SEND reviews; 

• meetings with the SENDCO; 

• sharing information about strengths and needs; 

• contributing to Assess, Plan, Do, Review; 

• discussing strategies that work at home; 

• sharing relevant reports or professional advice; 

• contributing to transition planning; and 

• attending meetings with external professionals where appropriate. 



Page 10 of 15 
 

We recognise that parents and carers know their child well and value their contribution. 

Where a child requires more frequent communication, this will be considered according to individual 

need. 

15. Transition 

Transition is carefully planned for pupils with SEND. 

This may include: 

• liaison with early years settings; 

• visits before starting school; 

• additional transition opportunities; 

• visual preparation; 

• information sharing between teachers; 

• enhanced transition within Hudson; 

• liaison with secondary schools; 

• visits to receiving schools; 

• meetings with receiving SENDCOs; 

• transfer of relevant records; and 

• individual transition plans where appropriate. 

The level of transition support will depend on the individual pupil. 

16. SEND and safeguarding 

Pupils with SEND may be particularly vulnerable to some safeguarding risks. 

Safeguarding remains everyone's responsibility. 

Hudson staff are expected to: 

• know pupils well; 

• understand individual communication needs; 

• recognise changes in presentation or behaviour; 

• provide accessible opportunities for pupils to communicate concerns; 

• follow safeguarding procedures; 

• make reasonable adjustments to safeguarding practice where necessary; and 

• work with relevant agencies where concerns arise. 

Safeguarding concerns are managed under Hudson's Child Protection and Safeguarding Policy. 

17. Accessibility and reasonable adjustments 

Hudson is committed to removing barriers to participation for disabled pupils. 

The school considers reasonable adjustments to ensure that disabled pupils are not placed at a 

substantial disadvantage. 
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Adjustments may relate to: 

• the physical environment; 

• communication; 

• curriculum access; 

• assessment; 

• equipment; 

• activities and trips; 

• routines; 

• sensory needs; and 

• the way information is presented. 

Further information is provided in the school's Accessibility Plan and Equality Information and 

Objectives. 

18. Allocation of SEND resources 

SEND resources are allocated according to identified need and the provision required. 

The school considers how available resources can be used effectively to support pupils, including: 

• staffing; 

• targeted intervention; 

• specialist resources; 

• communication and sensory equipment; 

• adapted learning materials; 

• specialist advice; and 

• reasonable adjustments. 

Where a pupil's needs require resources beyond those ordinarily available to the school, Hudson will 

work with Sefton Council and relevant agencies through the appropriate processes. 

Where a pupil has an EHCP, the school will deliver the provision specified within the plan and work 

with the local authority where additional resources or changes to provision are required. 

Funding decisions are based on the individual needs of pupils and the school's available resources. The 

school does not allocate support solely according to a diagnosis or label. 

19. Roles and responsibilities 

The Governing Body 

The governing body has strategic responsibility for ensuring that the school meets its duties towards 

pupils with SEND. 

Governors: 

• monitor the effectiveness of SEND provision; 

• ensure appropriate arrangements are in place; 

• support the school's inclusive ethos; 
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• consider SEND within school improvement; 

• receive appropriate information about SEND provision and outcomes; and 

• ensure that the school complies with relevant duties. 

A named governor may have a specific SEND link role. This role should support effective governance 

and challenge without becoming involved in individual case management. 

The Headteacher 

The Headteacher: 

• has overall responsibility for the leadership and management of the school; 

• ensures that SEND provision is appropriately resourced; 

• works with the SENDCO and governing body; 

• monitors the effectiveness of provision; 

• ensures statutory duties are met; and 

• promotes an inclusive school culture. 

The SENDCO 

The SENDCO is responsible for the strategic coordination of SEND provision. 

The SENDCO: 

• coordinates the day-to-day implementation of the SEND policy; 

• works with teachers to identify and assess SEND; 

• supports staff in planning appropriate provision; 

• monitors SEND provision and its impact; 

• works with parents/carers; 

• liaises with external agencies; 

• contributes to EHCP assessment and review processes; 

• supports transition; 

• maintains appropriate SEND records; 

• advises the Headteacher and governing body; 

• supports staff development; and 

• helps ensure that the school meets its statutory SEND responsibilities. 

Teachers 

Teachers: 

• are responsible for the progress and development of pupils in their classes; 

• provide high-quality teaching; 

• identify emerging needs; 

• implement agreed SEND provision; 

• monitor the impact of support; 

• contribute to Assess, Plan, Do, Review; 

• communicate with parents/carers; and 

• work with the SENDCO and relevant professionals. 
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Teaching assistants and support staff 

Support staff: 

• deliver agreed provision; 

• support pupils' access to learning and participation; 

• record relevant information; 

• communicate concerns to teachers and the SENDCO; and 

• contribute to the review of provision. 

20. Staff development 

Hudson recognises the importance of staff having the knowledge and skills required to support pupils 

with SEND. 

Training and professional development may include: 

• communication and language; 

• autism; 

• sensory needs; 

• social and emotional development; 

• trauma-informed practice; 

• ADHD; 

• dyslexia and literacy difficulties; 

• speech, language and communication; 

• hearing and visual impairment; 

• medical needs; 

• assistive technology; 

• reasonable adjustments; and 

• specialist approaches recommended by external professionals. 

Training needs are identified through school improvement priorities, pupil needs, professional advice 

and staff development processes. 

21. Monitoring the effectiveness of SEND provision 

The effectiveness of SEND provision is monitored through: 

• pupil progress information; 

• Assess, Plan, Do, Review cycles; 

• intervention records; 

• provision mapping; 

• SEND reviews; 

• pupil voice; 

• parent/carer feedback; 

• teacher observations; 

• external professional advice; 

• attendance and participation information where relevant; and 

• leadership and governor monitoring. 
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The school considers not only attainment and progress but also participation, communication, 

independence, wellbeing and access to the wider curriculum. 

Where provision is not having the intended impact, the school will review and adapt its approach. 

22. Record keeping 

The school maintains appropriate SEND records in accordance with statutory requirements and data 

protection legislation. 

Records may include: 

• assessments; 

• provision and intervention information; 

• SEND Support Plans or equivalent records; 

• professional reports; 

• EHCP documentation; 

• review records; 

• parental and pupil views; 

• transition information; and 

• records of communication with relevant professionals. 

Information is stored securely and shared appropriately. 

23. Complaints about SEND provision 

Hudson encourages parents and carers to raise concerns about SEND provision as early as possible so 

that they can be discussed and resolved wherever possible. 

Parents and carers should normally raise concerns initially with the class teacher and/or SENDCO. 

If a concern cannot be resolved, parents/carers may follow the school's Complaints Policy and 

Procedure. 

Where a matter is subject to a separate statutory SEND process, including certain matters relating 

to EHCP assessment, provision or appeals, the school will explain the appropriate route. 

The school's SEND Information Report also sets out arrangements for handling complaints about the 

support provided for pupils with SEND. Maintained schools are required to publish these 

arrangements as part of their SEND Information Report. 

24. SEND Information Report and Local Offer 

Hudson publishes a separate SEND Information Report which provides parents and carers with 

detailed information about how SEND is identified and supported within the school. 

The SEND Information Report is reviewed annually and updated when necessary. 

Hudson's SEND Information Report should be read alongside: 
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• this SEND Policy; 

• the Sefton Local Offer; 

• the school's Accessibility Plan; 

• the Equality Information and Objectives; 

• the Child Protection and Safeguarding Policy; 

• the Behaviour Policy; and 

• the Complaints Policy and Procedure. 

Maintained schools are required to publish an annual SEND Information Report containing specified 

information about their SEND provision. 

25. Review of the policy 

This policy will be reviewed annually by the Headteacher and SENDCO. 

The review will consider: 

• changes in legislation or statutory guidance; 

• the effectiveness of SEND provision; 

• pupil outcomes; 

• parent/carer feedback; 

• pupil voice; 

• staff feedback; 

• external professional advice; 

• governor monitoring; and 

• priorities identified through school improvement planning. 

The governing body will approve the policy and monitor its implementation. 

Related documents 

• SEND Information Report 

• Sefton Local Offer 

• Accessibility Plan 

• Equality Information and Objectives 

• Child Protection and Safeguarding Policy 

• Behaviour Policy 

• Attendance Policy 

• Complaints Policy and Procedure 

• Admissions information 

• Autism Resourced Provision information 

 


