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1. OUR VISION 

At Hudson Primary School, we believe that relationships are at the heart of learning, behaviour 

and belonging. 

Our aim is to create a school where children feel safe, known, understood and valued, and where 

adults provide the relationships, structure and support children need to experience success. 

Our approach is based on the belief that: 

• all children want to belong, achieve and contribute; 

• behaviour is a form of communication; 

• behaviour can be influenced by emotional, developmental, relational, sensory, communication, 

environmental and contextual factors; 

• not all behaviour is a matter of conscious choice; 

• children may need different support to achieve the same expectations; 

• being fair does not mean treating everyone identically – it means ensuring children receive 

what they need; 

• high expectations and nurture are not opposites; 

• children need predictable routines, clear boundaries and consistent adult responses; 

• relationships provide the foundation from which children can learn to regulate themselves; 

• connection comes before correction; 

• children can be supported to understand the impact of their behaviour without being defined 

by it; 

• repairing relationships is an essential part of learning following an incident. 

Our school expectation is: 

▪ Ready. Respectful. Safe. 

These expectations apply to everyone. 

Our relational approach does not mean that there are no boundaries, expectations or consequences. 

It means that we seek to respond to behaviour in ways that are calm, proportionate, educational, 

restorative and appropriate to the individual child, while maintaining the safety and dignity of 

everyone. 

Our overarching aim is that: 

▪ Everyone experiences excellence. 

  



2. PURPOSE OF THIS POLICY 

This policy explains how Hudson Primary School promotes positive behaviour and responds when 

behaviour does not meet our expectations. 

It is designed to: 

• create a calm, safe and supportive environment in which children can learn; 

• establish clear and predictable expectations; 

• promote positive relationships between children and adults; 

• teach children the social, emotional and behavioural skills they need; 

• support children to develop self-regulation; 

• provide appropriate support for children who experience barriers to regulation and positive 

behaviour; 

• ensure that responses are consistent without becoming rigid or unnecessarily punitive; 

• protect the dignity and wellbeing of children and adults; 

• support inclusion and reasonable adjustments for children with SEND and other additional 

needs; 

• provide clear guidance for staff; 

• promote restorative repair following incidents; 

• ensure behaviour concerns are considered alongside safeguarding, attendance, wellbeing and 

SEND; 

• provide a framework for recording, monitoring and reviewing behaviour; 

• meet the school's legal and statutory responsibilities. 

This policy should be read alongside the school's: 

• Child Protection and Safeguarding Policy; 

• SEND Policy and SEND Information Report; 

• Autism Policy; 

• Anti-Bullying Policy; 

• Attendance and Punctuality Policy; 

• Equality Policy; 

• Accessibility Plan; 

• Care and Control / Restrictive Intervention arrangements; 

• Complaints Procedure; 

• Online Safety Policy; 

• Mobile Phone arrangements; 

• Suspension and Permanent Exclusion procedures. 

3. STATUTORY AND PROFESSIONAL FRAMEWORK 

This policy has regard to current legislation and guidance applying to schools in England, including: 

• Keeping Children Safe in Education 2026; 

• Behaviour in Schools: Advice for Headteachers and School Staff; 

• SEND Code of Practice: 0 to 25 years; 

• Equality Act 2010; 

• Restrictive interventions, including the use of reasonable force, in schools, effective from 

1 April 2026; 



• Suspension and permanent exclusion from maintained schools, academies and pupil referral 

units in England, including pupil movement, effective from 26 July 2026; 

• guidance relating to searching, screening and confiscation; 

• statutory Mobile Phones in Schools guidance, effective from 1 September 2026; 

• relevant health and safety and safeguarding legislation and guidance. 

KCSIE 2026 is currently in force and requires staff to follow the school's safeguarding policies and 

procedures. 

The Department for Education's current behaviour guidance emphasises high expectations, positive 

relationships, clear routines and calm, safe and supportive environments. It also makes clear that 

schools should consider the needs of pupils with SEND when developing and applying behaviour 

approaches. 

4. OUR BEHAVIOUR EXPECTATIONS 

At Hudson, we use three simple expectations: 

o READY 

We are ready to: 

• learn; 

• listen; 

• participate; 

• move around school safely; 

• use equipment appropriately; 

• respond to adult guidance; 

• try again when something is difficult. 

o RESPECTFUL 

We are respectful of: 

• ourselves; 

• other people; 

• differences; 

• feelings; 

• belongings; 

• our school environment; 

• other people's learning; 

• adult guidance. 

o SAFE 

We keep ourselves and others safe by: 

• using safe hands, feet and bodies; 

• using appropriate language; 

• following safety instructions; 



• seeking help when we need it; 

• making safe choices where we are able to do so; 

• telling an adult when something does not feel safe. 

These expectations are deliberately simple and are taught, modelled and reinforced throughout 

school. 

5. THE HUDSON RELATIONAL MODEL 

Our approach is organised around three connected parts: 

▪ 1. Developing Relationships 

▪ 2. Responding and Regulating 

▪ 3. Repairing and Restoring 

These are not three separate behaviour systems. They are three parts of one relational approach. 

 

PART ONE: DEVELOPING RELATIONSHIPS 

6. RELATIONSHIPS ARE THE FOUNDATION 

Children learn best when they feel safe, secure and connected. 

For many children, positive relationships develop naturally. For some children, particularly those who 

have experienced adversity, trauma, disrupted relationships, communication difficulties, 

neurodivergence, sensory differences or other barriers, developing trusting relationships may require 

greater consistency, time and support. 

Our adults therefore work intentionally to build relationships that provide: 

▪ Protection 

▪ Connection 

▪ Understanding 

▪ Care 

7. PROTECTION 

Children need to experience adults as: 

• consistent; 

• predictable; 

• reliable; 

• trustworthy; 

• calm; 



• fair; 

• emotionally available. 

Children also need appropriate structure, routines and boundaries. 

A predictable environment helps children understand what is expected and reduces uncertainty. 

We recognise that children cannot learn effectively when they do not feel safe. 

Safeguarding is therefore fundamental to our approach. Any behaviour that raises a safeguarding 

concern must be responded to in accordance with our Child Protection and Safeguarding Policy. 

8. CONNECTION 

We actively build positive relationships through: 

• welcoming children at the start of the day; 

• knowing children as individuals; 

• noticing effort and achievement; 

• showing genuine interest in children's lives; 

• celebrating strengths and interests; 

• creating opportunities for success; 

• providing positive adult attention; 

• using humour appropriately; 

• listening to children; 

• repairing relationships when difficulties occur; 

• providing a fresh start. 

Children should know that an incident of behaviour does not define who they are. 

9. UNDERSTANDING 

We seek to understand what a child may be communicating through their behaviour. 

When behaviour changes, staff should remain curious. 

We may consider: 

• what happened immediately before the behaviour; 

• what the child was being asked to do; 

• the child's developmental stage; 

• communication and language needs; 

• autism or other neurodevelopmental differences; 

• sensory processing needs; 

• emotional wellbeing; 

• previous experiences; 

• attachment and relationships; 

• anxiety; 

• physical health; 

• tiredness, hunger or discomfort; 

• changes at home; 



• changes to routine; 

• the environment; 

• social demands; 

• academic difficulty; 

• whether the child understood the expectation; 

• whether the child had the skills needed to meet it. 

Understanding behaviour does not mean excusing behaviour. 

It means seeking to understand the child so that adults can respond effectively. 

10. PACE 

Our relational approach is influenced by the PACE approach: 

▪ Playfulness 

Using appropriate warmth, humour and lightness to build connection. 

▪ Acceptance 

Accepting the child's feelings and experience without necessarily accepting unsafe or inappropriate 

behaviour. 

▪ Curiosity 

Wondering what may be happening for the child rather than immediately making assumptions. 

▪ Empathy 

Showing children that adults understand and care about how they are experiencing a situation. 

PACE should be used alongside clear expectations and boundaries. 

11. CARE 

Children need repeated experiences of being cared for, soothed and supported. 

Adults demonstrate care by: 

• noticing children's needs; 

• remembering important information about them; 

• showing interest in their interests; 

• attending to physical needs; 

• providing comfort when appropriate; 

• recognising effort; 

• holding children in mind; 

• helping children to experience themselves as worthwhile and capable. 

Every interaction is an opportunity to strengthen a child's sense of safety, belonging and self-worth. 



PART TWO: RESPONDING AND REGULATING 

12. BEHAVIOUR AS COMMUNICATION 

Children may sometimes communicate distress through behaviour that is difficult, unsafe or 

challenging for others. 

At these times, our priority is to: 

1. keep everyone safe; 

2. remain calm; 

3. reduce demands where appropriate; 

4. understand what the child may be communicating; 

5. support regulation; 

6. maintain dignity; 

7. return to teaching and learning when the child is ready. 

We recognise that some children have a narrower window of tolerance and may move more quickly 

into fight, flight or freeze responses. 

At these times, the adult's response is crucial. 

The adult should remain steady, calm and emotionally regulated. 

13. THE ADULT RESPONSE 

Adults should: 

• use a calm voice; 

• use simple language; 

• reduce unnecessary verbal interaction; 

• allow appropriate processing and take-up time; 

• avoid confrontation; 

• avoid arguing; 

• avoid public correction where this is likely to escalate the situation; 

• use appropriate proximity and positioning; 

• reduce unnecessary audience or stimulation; 

• provide clear and manageable choices where appropriate; 

• refer to Ready, Respectful and Safe expectations; 

• consider the child's individual needs; 

• seek additional support when necessary; 

• prioritise safety. 

Adults should not respond to behaviour with: 

• humiliation; 

• sarcasm; 

• shouting; 

• threats; 

• unnecessary confrontation; 



• public shaming; 

• deliberately withholding emotional connection; 

• language which suggests a child is a 'bad' child; 

• assumptions about intention without considering the context. 

14. A PERSONALISED APPROACH 

There is no universal script that will work for every child. 

Consistency at Hudson does not mean every child receives exactly the same response. 

Consistency means that: 

• expectations remain clear; 

• adults remain calm and respectful; 

• boundaries are maintained; 

• children are treated with dignity; 

• adults use agreed principles; 

• individual needs are considered; 

• responses are predictable and proportionate. 

For children with SEND, autism, communication difficulties, sensory needs, SEMH needs or other 

barriers, staff must consider whether reasonable adjustments or adaptations are required. 

Behaviour strategies should not place a child at a substantial disadvantage because of disability. 

15. MAINTAINING HIGH EXPECTATIONS 

A relational approach is not a low-expectations approach. 

Children are capable of learning and developing new skills. 

Adults maintain high expectations while recognising that: 

• children develop at different rates; 

• some children require explicit teaching of behaviours that others acquire incidentally; 

• some children require visual, sensory or communication support; 

• some children need repeated opportunities to practise; 

• some children require additional adult support; 

• expectations may need to be adapted in a way that remains ambitious and achievable. 

We seek to remove barriers rather than lower aspirations. 

16. RESPONDING TO BEHAVIOUR THAT DOES NOT MEET EXPECTATIONS 

For most children, most of the time, a calm reminder will be sufficient. 

Adults should generally work through a graduated response: 



▪ 1. Notice and reinforce 

Notice children who are demonstrating Ready, Respectful and Safe behaviour. 

▪ 2. Remind 

Give a calm, brief reminder of the expectation. 

▪ 3. Support 

Consider what support the child needs to meet the expectation. 

This might include: 

• take-up time; 

• reduced language; 

• visual prompts; 

• movement or sensory regulation; 

• a brief change of environment; 

• adult co-regulation; 

• adapted task; 

• additional explanation; 

• adult proximity; 

• support from another trusted adult. 

▪ 4. Respond 

If behaviour continues or becomes unsafe, adults take proportionate action to protect learning, 

safety and relationships. 

▪ 5. Repair and Restore 

Once the child is regulated and ready, the incident is revisited in a restorative and educational way. 

This is not a rigid ladder. 

Adults should use professional judgement and respond to the individual circumstances. 

17. POSITIVE REINFORCEMENT 

We recognise that children benefit from specific, genuine recognition of effort and positive 

behaviour. 

Positive reinforcement may include: 

• ClassDojo points; 

• positive ClassDojo messages home; 

• positive notes; 

• positive telephone calls; 

• face-to-face recognition with families; 

• stickers; 



• classroom responsibilities; 

• helping roles; 

• Friday recognition; 

• certificates; 

• Kindness Cup; 

• recognition from senior leaders; 

• celebration of effort and achievement. 

The purpose of recognition is not simply to create external compliance. 

We use positive reinforcement to: 

• strengthen relationships; 

• recognise effort; 

• build self-esteem; 

• develop self-efficacy; 

• help children recognise their own progress; 

• model positive behaviour; 

• develop intrinsic motivation and self-regulation. 

Adults should avoid creating a culture in which children feel valued only when they receive a reward. 

18. BOUNDARIES, CONSEQUENCES AND SANCTIONS 

Hudson does not use punishment or shame as the foundation of its behaviour approach. 

However, children need boundaries and adults must sometimes take action when behaviour has 

affected safety, learning, relationships or the school community. 

Where a consequence is necessary, it should be: 

• proportionate; 

• reasonable; 

• predictable; 

• educational; 

• respectful; 

• related to the behaviour where possible; 

• appropriate to the child's developmental age and individual needs; 

• consistent with SEND and equality duties; 

• designed to support future success. 

A consequence may include: 

• a restorative conversation; 

• repairing or restoring something that has been damaged; 

• completing missed learning; 

• a short conversation with an adult; 

• temporary removal from a situation; 

• contact with parents/carers; 

• an individual support plan; 

• additional monitoring; 



• another proportionate response appropriate to the circumstances. 

Consequences should never be used to humiliate, frighten or shame a child. 

We will not remove previously earned recognition simply as a punishment. 

Where a child has been unable to access an activity because of unsafe behaviour, staff should 

consider how and when the child can access an appropriate opportunity again. 

19. FRESH STARTS 

Every lesson and every day provides an opportunity for a fresh start. 

Adults should not hold grudges or allow a previous incident to determine how they interact with a 

child later. 

Once an incident has been addressed, adults should actively rebuild the relationship. 

Children should understand: 

You are responsible for what happened, but what happened does not define who you are. 

 

PART THREE: REPAIRING AND RESTORING 

20. WHY REPAIR MATTERS 

Our relational approach does not end when a child becomes calm. 

Repair is essential. 

When a child is regulated and ready, adults support them to consider: 

• What happened? 

• What was happening for you? 

• What were you trying to communicate or achieve? 

• What were you feeling? 

• Who was affected? 

• What impact did the behaviour have? 

• What could help next time? 

• Does anything need repairing? 

• What support do you need going forward? 

The purpose is to develop understanding, responsibility and alternative strategies rather than create 

shame. 

21. RESTORATIVE CONVERSATIONS 

Restorative conversations should be: 



• calm; 

• private where possible; 

• age appropriate; 

• developmentally appropriate; 

• curious; 

• non-judgemental; 

• focused on learning; 

• proportionate. 

There is not always one version of an event. 

Adults should listen to the child's account and help them understand other perspectives. 

For children with communication difficulties, SEND, autism or other barriers, adults may need to 

adapt the conversation using: 

• visuals; 

• drawing; 

• symbols; 

• reduced language; 

• additional processing time; 

• a trusted adult; 

• alternative communication systems. 

A restorative conversation should never be forced before a child is ready. 

22. REPAIRING RELATIONSHIPS 

Repair may involve: 

• an apology, where appropriate; 

• restoring a relationship; 

• repairing or replacing damaged property where appropriate; 

• helping to restore an environment; 

• acknowledging impact; 

• agreeing a different approach for next time; 

• reconnecting positively with staff or peers. 

The aim is to help children learn that relationships can be repaired following difficulty. 

23. SEND, AUTISM AND ADDITIONAL NEEDS 

Hudson is an inclusive school. 

We recognise that children with SEND may experience additional barriers to meeting behaviour 

expectations. 

These may relate to: 

• communication; 

• language processing; 



• autism; 

• sensory processing; 

• attention and executive functioning; 

• developmental differences; 

• emotional regulation; 

• SEMH needs; 

• physical or medical needs; 

• learning difficulties; 

• social understanding; 

• anxiety; 

• previous experiences or trauma. 

Before escalating a response, staff should consider whether the behaviour may indicate that a child: 

• has not understood the instruction; 

• cannot yet complete the task independently; 

• is overwhelmed by sensory input; 

• is communicating distress; 

• requires additional processing time; 

• needs an adjustment to the environment; 

• requires a different communication approach; 

• needs additional adult support. 

Reasonable adjustments and appropriate adaptations should be made where required. 

Where behaviour concerns are persistent, staff should consider whether the child's provision, 

support, curriculum, environment or SEND assessment needs to be reviewed. 

This may involve: 

Assess → Plan → Do → Review 

and, where appropriate, consultation with parents/carers and relevant professionals. 

24. CHILDREN WITH INDIVIDUAL BEHAVIOUR OR REGULATION PLANS 

Some children may require an individualised plan. 

This may include: 

• identified triggers; 

• early signs of dysregulation; 

• successful preventative strategies; 

• communication approaches; 

• sensory needs; 

• preferred adults; 

• regulation strategies; 

• agreed responses; 

• safety arrangements; 

• restorative approaches; 

• review arrangements. 



Plans should be developed with appropriate staff and, where appropriate, children and 

parents/carers. 

They should be reviewed regularly and adjusted in response to evidence. 

25. SERIOUS OR UNSAFE BEHAVIOUR 

Some incidents require an immediate response because of the potential or actual risk of significant 

harm. 

Examples may include: 

• physical violence; 

• serious threats; 

• behaviour which places another person at significant risk; 

• serious damage to property; 

• behaviour involving weapons or dangerous objects; 

• serious discriminatory or abusive behaviour; 

• behaviour which presents a significant safeguarding concern. 

The immediate priority will be safety. 

Once the situation is safe, staff will consider: 

• safeguarding; 

• SEND and reasonable adjustments; 

• the child's individual circumstances; 

• the impact on others; 

• appropriate restorative action; 

• parental communication; 

• recording; 

• whether external agencies need to be involved; 

• whether suspension or another formal response needs to be considered. 

Serious behaviour does not remove the need for a relational response. 

26. BULLYING, DISCRIMINATION AND DEROGATORY LANGUAGE 

Bullying, harassment, discrimination and derogatory language are not acceptable at Hudson. 

Such incidents will be responded to in accordance with our Anti-Bullying Policy, Equality Policy and 

safeguarding procedures. 

The school will consider: 

• the nature of the behaviour; 

• whether it was repeated; 

• the impact on the child or group; 

• any protected characteristic involved; 

• the age and understanding of those involved; 

• safeguarding implications; 



• appropriate support; 

• appropriate consequences; 

• restorative work where appropriate. 

27. BEHAVIOUR BEYOND THE CLASSROOM AND BEYOND THE SCHOOL SITE 

Our expectations apply across the school community, including: 

• classrooms; 

• corridors; 

• playgrounds; 

• dining areas; 

• assemblies; 

• trips and visits; 

• residential activities; 

• clubs and enrichment; 

• school transport where applicable; 

• online spaces where behaviour impacts on the school community. 

The school may respond to behaviour outside the school premises where it has a relevant connection 

to the school or affects the safety, wellbeing or education of members of the school community. 

28. ONLINE BEHAVIOUR AND MOBILE PHONES 

Online behaviour forms part of our wider behaviour and safeguarding responsibilities. 

Children are expected to communicate online respectfully and safely. 

Where online behaviour affects members of the school community or the orderly operation of the 

school, the school may take appropriate action. 

Hudson's mobile phone arrangements will operate in accordance with current statutory guidance. The 

Department for Education's Mobile Phones in Schools guidance became statutory in June 2026 and 

should be followed by schools from September 2026. 

29. RESTRICTIVE INTERVENTION AND REASONABLE FORCE 

Restrictive physical intervention is a last resort. 

Staff should use de-escalation, prevention, regulation and other appropriate strategies wherever 

practicable. 

Where restrictive intervention is necessary, it must be: 

• necessary; 

• reasonable; 

• proportionate; 

• for the shortest time required; 

• the minimum force necessary; 

• never used as punishment; 



• never used simply to force compliance. 

It may be necessary to prevent injury, protect a child or another person from significant harm, or 

prevent serious damage or disruption where there is no practicable alternative. 

Any use of restrictive intervention must be managed, recorded, reported and reviewed in accordance 

with the school's Care and Control / Restrictive Intervention procedures and current statutory 

guidance. 

The current national guidance is Restrictive interventions, including the use of reasonable force, 

in schools, which came into effect on 1 April 2026. 

Staff should recognise that restrictive intervention can affect a child's emotional state and 

relationships. Following any significant incident, consideration should therefore be given to repair, 

reflection and future preventative planning. 

30. SAFEGUARDING 

Behaviour can sometimes be an indicator of: 

• abuse; 

• neglect; 

• exploitation; 

• domestic abuse; 

• bullying; 

• online harm; 

• emotional distress; 

• unmet need; 

• significant changes in circumstances. 

Staff must remain alert to changes in behaviour and patterns of presentation. 

A behaviour incident must not automatically be treated as simply a behaviour issue where there may 

be a safeguarding concern. 

Concerns must be reported to the DSL or deputy in accordance with the Child Protection and 

Safeguarding Policy. 

KCSIE 2026 makes clear that safeguarding is everyone's responsibility and that staff should act 

immediately on concerns and follow the school's safeguarding procedures. 

31. ATTENDANCE AND BEHAVIOUR 

Attendance and behaviour are closely connected. 

Where a child experiences difficulty attending school, staff should consider whether anxiety, SEND, 

sensory needs, relationships, previous experiences or other barriers are contributing. 

Attendance concerns should be managed in accordance with the Attendance and Punctuality Policy. 

Behaviour should not be used as a reason to overlook barriers to attendance or wellbeing. 



32. SUSPENSION AND PERMANENT EXCLUSION 

Hudson seeks to prevent exclusion through early identification, relational support, appropriate 

provision, reasonable adjustments and partnership with families and relevant professionals. 

However, there may be circumstances in which suspension or permanent exclusion must be 

considered. 

Any decision will be made in accordance with current statutory requirements and the school's 

exclusion procedures. 

The current statutory guidance is Suspension and permanent exclusion from maintained schools, 

academies and pupil referral units in England, including pupil movement, effective from 26 July 

2026. 

A relational approach does not prevent formal consequences where these are necessary. 

It ensures that, even when formal action is required, children continue to be treated with dignity and 

humanity. 

33. RECORDING BEHAVIOUR 

Behaviour incidents should be recorded appropriately so that the school can: 

• understand patterns; 

• identify triggers; 

• monitor individual pupils; 

• identify emerging SEND or safeguarding concerns; 

• evaluate interventions; 

• identify patterns affecting particular groups; 

• monitor equality; 

• inform support plans; 

• provide information for governors; 

• evaluate the effectiveness of this policy. 

Significant incidents should be recorded on the school's agreed recording system, including CPOMS 

where appropriate. 

Records should be factual and should distinguish between: 

• what was observed; 

• what was reported; 

• what action was taken; 

• professional analysis; 

• decisions made; 

• any follow-up required. 

34. MONITORING AND USE OF BEHAVIOUR DATA 

School leaders will monitor behaviour information to identify: 



• patterns over time; 

• repeated incidents; 

• locations; 

• times of day; 

• particular behaviours; 

• groups of children; 

• SEND-related patterns; 

• discriminatory incidents; 

• staff or environmental factors; 

• effectiveness of interventions. 

Behaviour data will be used to improve provision rather than simply to count incidents. 

The school will consider whether repeated behaviour indicates a need to change: 

• teaching; 

• routines; 

• environment; 

• relationships; 

• curriculum; 

• communication; 

• SEND provision; 

• pastoral support; 

• staff practice. 

35. THE ROLE OF SCHOOL LEADERS 

School leaders will: 

• model the relational approach; 

• maintain a visible presence around school; 

• welcome children; 

• support staff; 

• ensure expectations are clear; 

• monitor behaviour and safeguarding information; 

• identify patterns and trends; 

• provide staff development; 

• review provision for children whose needs fall outside existing arrangements; 

• ensure appropriate support is provided; 

• monitor the implementation and impact of this policy; 

• report relevant information to governors. 

Leaders recognise that some children require more individualised support than can be described in a 

whole-school policy. 

36. THE ROLE OF STAFF 

All staff are expected to: 

• model Ready, Respectful and Safe behaviour; 



• develop positive relationships; 

• use calm and respectful communication; 

• maintain high expectations; 

• follow agreed routines; 

• use PACE; 

• consider behaviour as communication; 

• provide take-up time; 

• avoid unnecessary confrontation; 

• use appropriate reasonable adjustments; 

• record significant incidents; 

• report safeguarding concerns; 

• communicate with colleagues; 

• seek support when needed; 

• participate in restorative repair; 

• maintain professional curiosity; 

• reflect on their own practice. 

Adults are responsible for the climate they create. 

We recognise that adult regulation is a critical part of supporting children's regulation. 

37. THE ROLE OF CHILDREN 

Children are expected to: 

• try their best; 

• follow Ready, Respectful and Safe expectations; 

• listen to adults; 

• respect others; 

• look after the school environment; 

• seek help when they need it; 

• participate in repair following difficulties; 

• take increasing responsibility for their behaviour as their developmental understanding allows. 

Children will be taught and supported to develop these skills. 

38. THE ROLE OF PARENTS AND CARERS 

Parents and carers are important partners in supporting children's behaviour and wellbeing. 

We will: 

• communicate concerns appropriately; 

• listen to parents/carers; 

• share successes; 

• seek to understand changes in behaviour; 

• involve parents/carers in support planning where appropriate; 

• work together to identify barriers; 

• review support when strategies are not working. 



Parents and carers can support school by: 

• communicating relevant changes or concerns; 

• reinforcing Ready, Respectful and Safe expectations; 

• encouraging respectful communication; 

• working with school when concerns arise; 

• helping children reflect following incidents. 

39. STAFF TRAINING AND DEVELOPMENT 

Staff will receive appropriate training and professional development to support implementation of 

this policy. 

This may include: 

• relational practice; 

• PACE; 

• trauma-informed practice; 

• SEND; 

• autism; 

• communication; 

• sensory processing; 

• emotional regulation; 

• restorative practice; 

• safeguarding; 

• de-escalation; 

• restrictive intervention and reasonable force, where relevant to role; 

• behaviour recording and analysis. 

Staff are encouraged to remain curious about behaviour and willing to reflect on practice. 

40. PROFESSIONAL REFLECTION 

When behaviour is difficult, adults should ask: 

• What happened? 

• What was the child communicating? 

• What did the child need? 

• What did I communicate through my response? 

• Did my response reduce or increase stress? 

• Was the expectation understood? 

• Was the environment appropriate? 

• Was an adjustment required? 

• What could we do differently next time? 

This is not about blaming staff. 

It is about continuous improvement. 



41. OUR COMMITMENT TO CHILDREN 

At Hudson, we will: 

• keep children safe; 

• maintain high expectations; 

• provide clear boundaries; 

• listen to children; 

• seek to understand behaviour; 

• recognise individual needs; 

• provide appropriate support; 

• avoid shame and humiliation; 

• repair relationships; 

• teach rather than simply punish; 

• celebrate success; 

• provide fresh starts; 

• work with families; 

• continually review our practice. 

We believe that children can learn, change and develop. 

We will not define a child by their most difficult moment. 

42. REVIEW AND EVALUATION 

This policy will be reviewed annually, or sooner where there are significant changes to statutory 

guidance, school practice or identified need. 

The Headteacher and governing body will monitor the effectiveness of the policy through: 

• behaviour data; 

• safeguarding information; 

• attendance information; 

• pupil voice; 

• parent/carer feedback; 

• staff feedback; 

• learning walks; 

• observations; 

• review of individual support plans; 

• analysis of incidents; 

• review of restrictive interventions; 

• suspension and exclusion information. 

The purpose of monitoring is to ensure that Hudson remains a school where behaviour is understood, 

expectations are high, relationships are strong and every child has the opportunity to experience 

excellence. 

  



APPENDIX 1: HUDSON'S RELATIONAL RESPONSE – QUICK REFERENCE 

o DEVELOPING RELATIONSHIPS 

Before behaviour becomes difficult: 

• Know the child. 

• Build connection. 

• Be predictable. 

• Use routines. 

• Teach expectations. 

• Notice success. 

• Provide structure. 

• Use PACE. 

• Consider individual needs. 

↓ 

o RESPONDING AND REGULATING 

When behaviour becomes difficult: 

• Stay calm. 

• Keep everyone safe. 

• Reduce unnecessary language. 

• Give processing time. 

• Remind the expectation. 

• Consider the underlying need. 

• Co-regulate. 

• Adapt the environment where appropriate. 

• Seek additional support if needed. 

↓ 

o REPAIRING AND RESTORING 

When the child is ready: 

• Reconnect. 

• Listen. 

• Explore what happened. 

• Consider impact. 

• Identify what was needed. 

• Identify what could help next time. 

• Repair relationships. 

• Restore where appropriate. 

• Start again. 

 



APPENDIX 2: ADULT PRACTICE AT HUDSON 

▪ We will: 

Be calm. 

Be curious. 

Be consistent. 

Be kind. 

Be clear. 

Be predictable. 

Maintain boundaries. 

Protect dignity. 

Repair relationships. 

Give fresh starts. 

▪ We will not: 

• shame children; 

• humiliate children; 

• label children as 'bad'; 

• use sarcasm as a behaviour strategy; 

• deliberately escalate confrontation; 

• assume all behaviour is intentional; 

• use physical intervention as punishment; 

• allow a previous incident to determine how we treat a child later. 

 

APPENDIX 3: QUESTIONS FOR STAFF WHEN BEHAVIOUR PERSISTS 

If a behaviour continues despite our usual relational approaches, consider: 

▪ The child 

• What might they be communicating? 

• Is there an unmet need? 

• Is there a SEND consideration? 

• Is there a sensory need? 

• Is communication a barrier? 

• Is the developmental expectation appropriate? 

▪ The task 

• Is the work accessible? 

• Is the demand appropriate? 

• Does the child know how to complete it? 

• Is the task motivating? 

▪ The environment 

• Is it too noisy? 



• Too busy? 

• Too unpredictable? 

• Is there a particular time or location associated with the behaviour? 

▪ The relationship 

• Does the child feel safe with the adult? 

• Is there a trusted adult who can help? 

• Does the child need additional connection? 

▪ The response 

• What have we tried? 

• What has worked before? 

• What has made things worse? 

• Are adults responding consistently? 

• Are reasonable adjustments required? 

▪ The next step 

Assess → Plan → Do → Review 

Where appropriate, seek support from the SENDCO, pastoral/safeguarding team, senior leaders or 

relevant external professionals. 

 

APPENDIX 4: RELATED HUDSON POLICIES 

This policy should be read alongside: 

• Child Protection and Safeguarding Policy 

• SEND Policy 

• SEND Information Report 

• Autism Policy 

• Anti-Bullying Policy 

• Equality Policy 

• Accessibility Plan 

• Attendance and Punctuality Policy 

• Care and Control / Restrictive Intervention Policy 

• Suspension and Permanent Exclusion arrangements 

• Online Safety Policy 

• Mobile Phone Policy/arrangements 

• Complaints Procedure 

 



o OUR HUDSON COMMITMENT 

▪ Ready. Respectful. Safe. 

We believe that strong relationships, clear expectations, appropriate boundaries and compassionate 

support enable children to learn, regulate, repair and grow. 

We will maintain high expectations while recognising that fairness does not always mean sameness. 

We will seek to understand before we respond. 

We will keep children safe. 

We will repair relationships. 

We will give children fresh starts. 

And we will strive for excellence in everything we do. 

▪ Everyone experiences excellence. 

  



Appendix 5 – Blueprint for behaviour 

 

 


